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Constitutionally, jurisdiction over education in Canada is assigned exclusively to the ten individual provinces. The Department of Education for each province mandates the production of curriculum materials, selects committee members and develops the basic philosophies of curriculum program ming. The provincial governments appoint directors of curriculum who in turn assign members of their staffs to the task of administering one or more subject areas. What occurs with some regularity in these educational bureaucracies is that promotion of the arts is attenuated relative to those areas of study which are viewed as the 'core subjects'. A second result of this constitutional arrange ment has been the almost total lack of communication and idea sharing in the arts at a national level.
In preparing for this study three factors are taken to be given: firstly, that with ten educational bureaucracies at work in similar institutional and cultural environments, there will inevitably be a measure of commonality; secondly, that a cross-fertilization induced by a sharing of ideas nationally would serve to enhance the art education policies of each of the provinces; and, thirdly, that the creation of a national policy would offer each of the provincial educa tional authorities a degree of consensus that will enhance policy and decision making.
IICanadian art teachers manage to maintain several productive coaxial connections that provide a steady flow of art education ideas and images. These connections run north and south, east and west, and span the Atlantic and Pacific oceans (Gray, 1984) .11 Ideas, attitudes toward educational practices, and the various language and cultural groups across the nation are among the factors which affect the development of curriculum and will form the character of a national policy for the arts. MacGregor (1984) commented in an article on Canadian art educators that "What emerges when we compare notes, trans provincially is that given their random origins and piecemeal development, provincial and even local differences do not seem as pronounced in terms of content as they are in terms of teacher availability, the kinds of facilities that exist to house art programs and the amount of support given the arts within the This study seeks to elicit and rank responses to three questions. These are:
1. To what extent does a consensus exist in the policy statements for instruc tion in the visual arts as mandated by each of the ten provinces in Canada?
2. Among the policy makers from the individual provinces, what order of priority can be formulated from the policy statements? 3. From such a ranked list can a national model for policy be constructed?
The methodology employed for this study is a Delphi method; more specifically, the policy Delphi method. The policy Delphi provides an organized method for correlating views and information pertaining to a specific policy area. The panel of provincial policy makers for the visual arts will pursue the topic through three rounds of questionnaires until a clear indication of the group's opinions and attitudes emerges. When consensus is obtained on an issue, it is dropped from further exploration and reappears only in the summary document. When polarization of views occurs the study monitor can design questions to probe differences. A reduction of the responses will be performed using descriptive statistics based on importance ranking of items by participants.
The Importance Scale Definitions are:
